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JAROSLAVA PACESOVA

ON LINGUISTIC DEVELOPMENT IN CZECH-SPEAKING
CHILDREN

The cognitive and the linguistic development do not proceed in unison, the former
of them being the primary. This is generally acknowledged and supported by many
lines of evidence coming from examining speech development both from the psycho-
logical and linguistic point of view. In the present article we draw attention to the
priority of different features in the linguistic sphere.

Many of the date observed in Czech children in mastering their mother tongue
bear evidence of the fact that

A. the phonemic development outstrips the formal phonetic development;

B. the semantic development outstrips formal grammatical development.

For illustration, let us quote here some examples in the behaviour of Czech-speaking
children which might be considered as universal).

A. The phonemic plane

1. the replacing of the voiced consonants by means of their voiceless counterparts,
e.g. [ati] ,,d&ti*, [toma] ,,doma’, [po:zat] ,,bouchat®;

2. the replacing of the fricatives by means of the corresponding stops, e.g. [hap]
,,haf®, [boja:k] ,,vojak®, [tela:tko] ,,seldtko’;

3. the replacing of the affricates /c/ and /¢/ by means of the stops /t/ and /¢
respectively at the first stages of speech development, by means of the sibilants /s/ and
/4] after mastering the fricative articulation, cf. [fepita] — [sepiska] ,Sepitka‘,
[telej] — [selej] ,,cely*;

4. the replacing of the velar consonats by means of the alveolar ones, cf.e.g.
[tolesto] ,,koleBko*, [seba] ,,chleba’’;

b. the replacing of the phoneme /l/ by means of the palatal /j/, cf. [maja,] ,,mald‘
[jenka] ,,Lenka‘‘;

6. the replacing of the phoneme /r/ by means of the phoneme /j/ and by means
of the phoneme /I/ at later stages of speech development. As for the syllabic /7], it is
at first replaced by the vowels /e/ and /u/ later on by the sy].lablc [1], cf. [ pesi:, pusi:,
Pl ,,prai’s;

1) Naturally, many of the data have their parallels in other language-speaking children and may
be, no doubt, richly exempliefied. In the present article, however, we have confined our attention
to the mastering of the Czech language only, leaving cross-linguistic comparison aside.
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7. the replacing of the voiced and voiceless allophone of the phoneme /#/ by
means of the stops /d/ and [/ respectively, or — at later stages of speech development —
by means of the corresponding fricatives, i.e. £/ and [§/, cf. e.g. [jode: — ji%a:] , Jiff",
[ti:da — $i:da] , kiida*;

8. the replacing of the dehthongs by means of the long monophthong, cf. e.g.
[a:to] ,,auto®, [ho:pi} ,,houpy*’;

9. the fluctuation between the short and long vowels, the latter having at first
the expressive rather than distinctive function, cf. e.g. {pa:pa, papa:, pa::pa::].

In terms of features the quoted examples illustrate:

1. the priority of the voiceless over voiced phonemes;

2. the priority of the stop articulation over the fricative articulation;

3. the ignorance of the feature of semi-occlusivity and the substitution of the
affricates by means of the stops and by the fricatives at more mature stage of
speech development, reveal the developmental order stop articulation—fricative
artrculation—semi-occlusive articulation;

4. -the priority of the alveolar over velar phonemes;

5. the priority of the simple fricative over fricative-lateral articulation;

6. the ignorance of the feature of vibrativity which shows both in replacing /r/ by
means of the fricatives /j/ or /l/ and in replacing the phoneme /#/ by means of the
stops /d/, [t/ or fricatives [%/, /§/;

7. the priority of the simple vowel over the vowel chain;

8. the priority of the short over the long vowel,

It follows from what has been said above that the functional load of some of the
phonemes is higher in the child speech because of their distribution apart from in
their proper places, also as substitutes for those phonemes whose phonetic realiza-
tion has not as yet been mastered. Concomitantly, a number of homonyms arise in the
child, because neither in production nor in acoustic impression is there any difference
between such items as pum/bum, hapat/hafat, teldtko/seldtko, tétky|Cesky, konibek|To-
niek, Jenka/Lenka, vldskylvrdsky, kulkejkirka, &icka/$iska, varit|vdtit, kFi&i|éct
Mila/mald ete. The child, nevertheless, readily comments on incorrect interpretatlon
on the part of adults and demands the distinguishing of the two phonemes in question
though he himself is content with the realization of one of them, indicating thus that
the mastering of the correct phonetic realization is not simultaneous with the iden-
tifying of the distinctive features in the phonemes, the latter evidently preceding the
former in appearance.

As for the semantic development, in mastering the formal grammatical
means the following features seem to be universal in Czech-speaking children:

The fundamental stock of words in the small child at the very first stage of his
speech development consists of the interjections (especially those of onomatopoeic
origin) and the nursery words (represented mostly by the substantives). These
have the highest frequency in the vocabulary of any Czech child for quite a long
period?. Verbs appear as the next wordcategory, followed by adjectives. The
remaining parts of speech appear later and have progressively lower frequencies:
pronouns—prepositions—adverbs—numerals—conjunctions.

2) There are of course, great differences as far as the phonetic realization of these words is
conoerned.
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As for the forms, the child uses mostly those which are fairly frequent in standard
language, while those forms with low occurrence in the speech of the adult are very
rare or are totally absent from the child’s vocabulary.

In substantives, the child uses the diminutive and non-diminutive forms, the
former being more frequent. The consciousness of the existing contrast substanti-
vum—diminutivum causes the child to presuppose that every substantive has and
is used in both diminutive and non-diminutive form. Hence there arise, especially
in highly verbal children, many neologisms which either have no counterparts in
standard language or are formed by the help of incorrect endings, which the child
chooses analogously to the most productive ones, (e.g. the neutral ending -dtko is
used in naming all young animals, completely ignoring the gender or irregular
forming in standard language, cf. the child’s ,,pejsdtko”, ,,slofidtko*, , levdtko* with
the adult forms ,,pejsek<, ,,slané*, ,lwide*. Such terms as , kosta*‘, ,,lisa‘, ,, ponoha*,
50F88<, sluno*, ,;zoub*“ are, on the other hand, to be explained as new forms of
existing words. The origin of the first three is due to the erroneous interpretation of
the terms ,kostka*, ,liska‘, ,,ponotka‘: as diminutives. As for the latter three, they
are genuine dlmlnutlves but the child’s back formation is non-standard, cf. the child’s
,,0FtSek — oFis ©, | slunidko — sluno*, , zoubek — zoub*“ with the adult forms ,,0FiSek —
ofech*, ,,sluniéko — slunce*, , zoubek — zub*. Not exceptional are the forms which
represent a three- or more-grade comparison of diminutives resp. augmentatives, cf.
e.g. ,,kosta — kostka — kostebka — kosteteCka — kosteteCkulinka, ,,jesdl — jetek —
jezelek — jefelebek — jefulinedeks. As the examples illustrate, the comparison is
achieved by inserting various additional infixes besides the proper or inproper diminu-
tive or augmentative suffixes?.

As for the number, the singular predominates at the first stages. The plural
forms enter into the child’s vocabulary at certain stage of speech development,
usually before the acquisition of the pluralization rules. Hence the non-existing
forms such as ,zajiceky", ,,pejseky, which are due to the child’s adding analogous
endings while completely ignoring the changes obligatory to standard Czech, e.g. the
elision of the vowel or the change of the stem consonant (the proper form of the
above mentioned examples is ,zajiéei’, ,,pejsci™).

The next assumption the child makes is that every noun has both singular and
plural. Consequently, he does not distinguish between mass and count nouns,
pluralizing on the one hand the mass nouns (e.g. ,,cukr — cukry*, ,,koks — koksy*‘)
and inventing singular forms for pluralia tantum (e.g. ,,jdtro — jdtra®, ,tepldk —
tepldaky*).

As for the cases, nominative is the most stable and most frequent in the child
speech. Accusative and genitive come as the next. Their endings are, as a rule,
identical with those the child hears most often in his linguistic environment. De-
viations appear in those forms which are either irregular or have slight frequencies.
This is an explanation as to why the child seemingly ignores the difference in the
endings between animate and inanimate, soft and hard substantives. The productive
endings and suffixes, however, play an important role in the speech development,
This shows in the fact that the child masters them early and uses them consistently,

3) It is natural that such neologisms do not appear in all children and have, as a rule, an
ephemeral life. The conventionality which is obligatory for all members of the linguistic commu-
nity being ignored, the child is not corroborated, sometimes even not understood by others and
therefore stops using such expressions and creates new, more approximate ones.
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which is not the instance with prefixes and prepositions. He even ignores the fact
that some cases are marked by zero in standard Czech and he systematically adds
endings even to these, cf. e.g. the proper accusative form ,,ddm*, , domedek’* with the
child’s ,,détm-a*, , didmedek-a*.

As for the inflectional and prepositional acquisition the following pattern appears
to be common to the majority of Czech-speaking children: the first locatives are
noun—noun combinations, e.g. ,,stoleek — kuchyiika. At the next level the locative
and accusative immerge while the preposition are still ignored (cf. , stoledek kuchyice*,
1.e. the locative representing position | ,,stoleek kuchydiky, i.e. the locative represent-
ing direction.). The governing prepositions appear only at more mature stages of
speech development and for a long time are not used consistently. At first they are
established in the situation where they fulfil the function of distinguishing position
and direction, i.e. where the case endings are identical (cf. e.g. the masculine form
,»ve stoleCku |do stolefku‘), while in the situation where the inflection is meaningful,
both the prepositions are still ignored (cf. e.g. the feminine form ,,kuchyice | ku-
chyiiky*). _

The child finds, as a rule, little difficulty in mastering the gender. Naturally, at
the very first stage, the feminine endings predominate, but very soon the child
learns to adopt the correct forms. Of the exceptions let us mention at least the adding
of the productive feminine ending -a, there where there should be none (cf. e.g.
Sl — ,sala®, kil — ,,hila*), or quite conversely, the dropping of the ending -a in
cases of the masculine substantive (cf. e.g. ,,tat* instead of the proper ,,tdta*).

In the verb, the infinitive is the most widespread in the child’s vocabulary at
first. The concrete persons, however, enter soon into his fundamental word-stock.
Of them, the third person (used by the child when speaking of himself) is the most
frequent. The first person, both singular and plural, however, soon gets the upper
hand. Deviations have been recorded in the flection where the irregular and less
common endings are replaced by the highly productive ones (cf. e.g. ,,spdm™ instead
of ,spim“) and in the ignorance of the auxiliary (cf. e.g. the preterite ,,spin-
kalz** instead of the proper ,,spinkals jsme™).

Contrary to standard Czech where the verbal form is either negative or positive,
the child’s verb seems to be neutral and only the negative or positive particle, used
postpositively at first, determines the meaning as to negativity or positivity (,,bumbat
ne' — ,,béhat ano*‘). The neutral character of the child’s verb holds good also as to
objectivity and subjectivity, and misinterpretations in this respect — compared to
standard language— are by no means exceptional (cf. e.g. ,,jd to shofim’, ,,utekneme
to rychle*).

One of the very important characteristics of the Czech verb is the verbal aspect.
The child very soon comes to express the difference between the verbs of perfective
and imperfective character. Unlike the adults, however, who use the prefixes, he
resorts to suffixes which —in this connection— are alien to standard language (cf. e.g.
the adult forms ,,délat | udélat” with the child’s ,,délat | délnowt™ or ,téct/vytécts —
,,téctfteknout:. The suffix is preserved usually long after the child has also the prefixed
forms in his vocabulary and evidently remains meaningful as the perfective marker
while the prefix is redundent. Similarly as in substantives, so too in verbs the child
presupposes an absolute symmetry, i.e. that every verb has both the perfective and
1mperfective form: he readily creates the perfective forms even with such verbs which
have no corresponding counterparts in standard Czech. The redundency of the prefix
is shown in the fact that the child—in arriving at the imperfective form situations
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where this aspect is required—does not-drop the prefix, but inserts further infixes, cf.
napsat — napisdvat’ with the adult forms ,,napsat — psdr™.

In adjectives the gender corresponds to the standard Czech usage in most
instances. The few exceptions concern the adding of the improper feminine endings
to any-gender adjective, indicating perhaps that the persons in the child’s environ-
ment are formost women. As in substantives, so too in adjectives, the child’s pre-
dilection for diminutive forms is shown, cf. ,,malinenenky, velikanandnsky“. As the
examples illustrate, the child uses the diminutive (or augmentative) forms instead of
the comparison in adjectives, cf. the child’s ,,maly — malinky — malinenenky'* with
the adult forms ,,maly — mensi — neymendi*‘. The standard manner, ie. suffix—
prefix combination is—in most children— a comparatively early acquisition. Excep-
tion concerns the irregular comparison (e.g. ,,dobry — lep§t — nejlep$i‘) where the
child clings to the regular one (i.e. ,,dobry — dobf'ej§i — nejdobrejsi*). As the verbs,
80 too the adjectives seem to be neutral as to the positivity and negativity in the
child and the same pattern (i.e. a posmve or a negative particle used in postposition)
is applied, cf. ,,hodny ano | hodny ne‘.In mastering the correct negative forms, ex-
pressed by means of the prefix ne-, many a neologism appears on the basis of the
child’s belief that every adjective has a positive and negative form and that every
prefix ne- represents the negative particle, which may be either added or dropped,
of. e.g. ,,2ly — nezly*, ,,nemotorny — motorny*‘ (the latter forms do not exist in
standard language). :

To summarize:
the substantives, verbs and adjectives are the most lmportant word-categories
which build up the fundamental stock of words—the basis of the grammatical
development in Czech- speakmg children. In them these characteristics might be
considered universal:

1. in any word-category, the child masters as the first those forms which have
high frequency in the speech of adults;

2. the child, as a rule, resorts to reqular formations, mostly by means of analogy
to the forms with highly productive endings;

3. drregularities in any form or any word-category are ignored at the first stages
of speech development;

4. the end of the word is relevant for the child as the bearer of the function;

5. the grammatical realizations in the form of endings, suffizes and postpositions
are more stable and appear earlier as compared to the realization in the form of
prefixes or prepositions;

6. the child prefers not to mark a semantic category by zero, as his systematic
.adding of his own endings and suffixes clearly illustrates;

7. the child’s disposition for symmetry in the language system accounts for the
formation of e.g. non-existing singulars or plurals, diminutive and non-diminutive
forms in substantives and adjectives, positive and negative forms in substantives,
adjectives and verbs, perfective or imperfective forms in verbs—to mention at least
the most typical examples.

4) Due to the special status of interjections we do not mention this category here, in spite of its
importanoe and frequency at the first stages of speech development in general.
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K OTAZCE MLUVN{HO VYVOJE U CESKEHO DITETE

Na zékladé materidli ze svého dlouhodobého vyzkumu o détské fedi ukazuje autorka na vybra-
nych pfikladech z mluvniho vyvoje feskych déti, Ze:

1. dit® feli dfive rozumi, neZ ji zané samo aktivné pouZivat;

2. dité ovldds distinktivni rysy u jednotlivych fonému diive, neZ je schopno jejich spravné
fonetické realizace;

3. sémanticky vyvoj zjevné pfedchézi osvojeni:formilnich gramatickych prostfedli.

Pokud se tyee priority jednotlivych fonetickych a gramatickych jevii, konstatuje autorka, Ze:

a) ve fonologickém vyvoji jsou primirni souhlisky neznélé pfed znélymi, zivérové pred
uZinovymi, uZinové pred polozav&rovymi, prosté uZinové pred GZinovymi se zvlastnim zpisobem
artikulace (laterily a vibranty), pfedni pfed zadnimi; u samohlések pak jsou primérni samohlasky
kratké pied dlouhymi, samohlésky jednoduché pfed samohléskovym spojenim, at uz dvojhlasko-
vého nebo hiatického typu. _

b) v gramatice je pak charakteristicky tento vyvoj: jako prvni si osvojuje dité ty slovni kate-
gorie a tvary, které maji nejvyssi frekvenci a jsou tvofeny pravidelné. Nepravidelnym tvarim se
vyhybé. Nositelem funkee je pro dité konec slova. Sufixy a koncovky, zejména pravidelné a pro-
duktivni, zvlidé dité velmi brzy, zatimco koncovky nulové ignoruje. Smysl pro symetrii vysvétluje
v détské Tedi existenci protikladnych dublet, které ve vétsing piipadd nemaji v fedi dospdlych
8vé ekvivalenty.



